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Supporting Behaviour
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Everything we cover in this session will be what we embody as
professionals. It is a whole school approach which everyone plays a crucial
part in to ensure the best chances of progression and development in our

children.




Session 1:
The Brain and its
impact when exposed
to trauma




The triune brain
Three interlocking systems Cortex

The cognitive brain

Limbic system
The emotional
brain

Brain stem
The instinctual
brain




The building blocks of the brain

Neurons and synapses
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What do we mean by trauma?

‘the response to experiences or situations that are
emotionally painful and distressing, and that overwhelm

people’s ability to cope, leaving them powerless’

(Center for Nonviolence and Social Justice 2017)

Three types of trauma:

* Single overwhelming events
* Accumulated stress

* Early developmental trauma
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An Abused Brain

This PET scan of

the brain of a Romanian
Orphan, who was
instutionlized shortly
after birth, shows the
effect of extreme
deprivation in infancy.
The temporal lobes
(top),which regulate
emotions and receive
input from the senses,
are nearly quiescent.
Such children suffer
emotional and
cognitive problems.

Healthy Brain

This PET scan of

the brain of a normal
child shows regions
of high (red) and low
(blue and black) activity.
At birth, only primitive
structures such as the
brain stem (center) are
fully functional; in
regions like the
temporal lobes (top),
early childhood
experiences wire the
circuits.

How trauma affects the brain of a child
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3 Year Old Children

Normal

Extreme Neglect

The effects of
trauma on the
brain

* Without our
help, support
and co regulation
trauma effected
brains will
remain at the
stage the
unprocessed
trauma occurred
at and not grow.




AROUSAL INCREASES

FREEZE
Body collapse
Immobiiity

Dissociation

Numbness

Depression
Conservation of energy
Helplessness

OVERWHELM

FLIGHT

Shame

Shut-Down

Hopelessness
Preparation for death
Trapped

DORSAL VAGAL

“ICANT"

FIGHT

Movement away Movement towards o
Panic Rage go
Fear Anaer 2
aviioty g SYMPATHETIC %
Irritation

Worry &

Concern Frustration

-
Joy soclm
ENGAGEMENT

Connection « Safety
Oriented to the Environment

Curiosity/Openness

In the Present Compassion

Groundedness Mindful

VENTRAL VAGAL

Adapted by Ruby Jo Walker from: Cheryl Sanders, Steve Hoskinson, Steven Porges and Peter Levine

PARASYMPATHETIC NERVOUS SYSTEM
DORSAL VAGAL - EMERGENCY STATE

Increases

Fuel storage & insulin activity
Endorphins that help numb and
raise the pain threshold,

Decreases

Heart Rate « Blood Pressure
Temperature « Muscle Tone

Facial Expressions * Eye Contact
Intonations « Awareness of the Human
Voice + Social Behavior « Sexual
Responses « immune Response

Increases

Blood Pressure « Heart Rate
Fuel Avadlability * Adrenaline
Oxygen circiuation to vital organs
Blood Clotting « Pupdl Size

Decreasas

Fuel Storage « Insulin Activity
Digestion « Salvation
Relational Ability

Immune Response

PARASYMPATHETIC NERVOUS SYSTEM
VENTRAL VAGAL

Increases
Digestion « Intestinal Motility
Resistance to Infection
Iimmune Response

Rest and Recuperation

Circulation to non-vital organs jskin.
extremities|

Oxytocin (newr omodulstorn wahed b wocisd
B that Miows imenobiity without fean)

Ability to Relate and Connect

Decreases
Defensive Responses
rubyjowalker.com




Cycle of Trauma

Emotional/Psychological
Damage

Behavioral Problems










Established research

in heuroscience Attachment
research
What is Thrive
based on?
Research
| into the role of
Child development creativity
theory and play

thrive§



Thrive and why it’s so important?

\
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Interdependence
Skills and Structure
Power and ldentity
Thinking

Doing
Being

* Supporting real time development and filling in the gaps in development caused
by trauma allowing a young person to reduce their toxic stress levels, regulate,
reflect and ultimately reach their maximum potential.



Interdependence
Skills and Structure

Power and Identity
Thinking
Doing




Neurons and neuronal pathways
at Being

Newborn

A newborn baby has around 200 billion brain cells,
but few connections.




6-18 months

imenting
s

and doing

What this looks like in a child:

ntensely

Interdependence
. Skills and Structure
r under-estimate their capabilities. Power and Identity

What can we do?

excited by the world
person; show them how DOl ng
abel experiences Bein o

es new experiences; support them to feel safe

peers



Neurons and neuronal networks
at Doing

18 months

In a child of about 18 months, cells in the higher brain
have developed many more connections.




18 months-3years

Expressing a view
Learning about cause and effect
Feeling, thinking and problem solving
What this looks like in a child:

Unable to make link between action and consequence

Starting to think independently and make decisions, need support doing this whilst not
taking away control.

Believe everything is others fault.
Testing limits and pushing boundaries.
What can we do?
modelling being interested and excited by ideas
giving permission for young people to make mistakes, try out, be curious, ask for help
talking about feelings in different ways

lending the young person your thinking brain — thinking out loud.

Interdependence
Skills and Structure

Power and ldentity



Neurons and synaptic pruning
at Thinking

3 years
In a child of about three years, the brain wiring has
become more complex and synaptic pruning has begun.




3-7 years

oping an identity

guishing between fantasy and reality

ring power with responsibility

What this looks like in a child:

sceptible to swallowing whole messages about themselves from others,
ularly about their identity

difficulty navigating the social rules of peers and adults
ggling with important choices
rong need for social acceptance.
What can we do?
e child’s individuality

d to learn responsibility for their behaviour and to distinguish between

to use power in relationships .

Interdependence
Skills and Structure
Power and Identity




7-11 years

n for developing skills

ng morals and values

nding the need for rules

bout themselves and their future.

ividual values challenged by others.

ty to others’ influences.

rebellion against established rules.
What can we do?

supporting the extension of skills

ild to diverse experiences and people

| for the exploration of values

What this looks like in a child:

Interdependence
Skills and Structure
Power and ldentity
Thinking
Doing
Being



Interdependence

4 stages/strands of interdepenc

1. Entering Interdependence- 11-13
e Feeling welcomed and known

e Creating safety

e Discovering the new

» The adult's role is to be rock ar
2. Exploring Interdependen
¢ Learning to know and manage
e Experimenting with power, prc
¢ Finding my voice

» The adult's role is being curio

3. Practicing Interdependence

Interdependence

Skills and Structure

Power and Identity
Doing
Being

e Strengthening my relationship wit

* Navigating challenge and change

e Exploring the world creatively

» The adult's role is being rock and resour

4, Securing Interdependence- 18- 25 years




Neuroplasticity in adolescence

Adolescent

In adolescence the rate of neuroplasticity - the process
of myelination and synaptic pruning - speeds up.




The adolescent brain

* During adolescence, there is a huge burst of growth
and maturation in the brain, second only to the rate of
change happening during the first three years of life.




The adolescent brain

* These changes mean young
people:

o feel emotions more intensely

o connect with their peers
differently

o seek rewards by trying
new things

o push back on existing ways of
doing things to create new ways
of being in the world.




Using Thrive in day to day
practice

Applying Action Plans and Strategies to daily
practice.

Group and individual action plans and profiling.

Considering where a child's development is at
and differentiating work to suit current learning
and thinking style.

PACE
VRFs




= Group Summary E Child Summary % Action plans (O ol Reporting

i Rareby (0 il Ermerging (6 Creveloping (O] |I|| Secure (0)

These childrenfyoung people would benefit from individual or emall group attention. Carry out bageline skilles assesements (BLS] at the
develapmental gtrand below the current prafile, Consider incorporating the indnddual strategies within your group action plan of

addressing them within small group wark.

Class

. Mame UPH Score Gender Progress of Individual profile
screening —
showin g Sandra 37% Fermale 0% completed BES -
each student
Pater 448 Male 040 completed m S
Roger 490 Male 0% completed m !
Tanya 449 Female 0% completed m S
Daniel 31% Male 0% completed | Profile> RS
Lizsa 2806 Fermale 0% completed m 29:4:




Interdependence For Created by a

E] Baseline Skills Sarah West Lucy Latchmore Call our Support line 01392 797550 for h éTp

—_— 85%
Definition Profiling Summary Action Plan

Breakdown of behavioural results Date created Date completed
@ Interdependence Baseline Skills Results SNOSETG el
E Summary . Actionplans (0} o0l Reporting

About Interdependence

This child's developmental task is to learn to become a
responsible adult with a secure sexual identity as they Skill level by Need M []

| n d IVI d u a | transition into adulthood. 3
p I’Ofl | e — Profile Score 33% e 30108115

S u m m a ry Developing

Key task e
To learn about becoming independent, taking responsibility Harely .
Establishing Connecting

for feelings, thoughts and behaviour and to move towards
Exploring

adulthood. independence with Peers Identity and
Gender

Highcharts.com

Needed Developmental Experience

e =
Establishing Independence 35% Detailed Report—

Connecting with Peers 35%

Exploring Identity and Gender 28%

Start a new Baseline Skills Profile ()

Go Back Create new Action Plan (&




Individual —

Felaglell=
action plan

Let's help every child

Action plan: Action Plan #386959

Child name: Alan

Date completed: 05/09/19

Child ID: 511158

Profile type: Baseline Skills at Being
Profile ID: #249171

Action plan setting: Educational

Action plan focus:
General - Always tick this option, Early years groups Specific

The child's key task is:
To have a positive experience of being dependent and then being able to move on to make new relationships.

The needed developmental experience is:
Being Safe - Being Special - Having Needs Met
Chosen learning targets to work on:
* Can express their feelings: happy, sad, scared, angry (Having Needs Met)
* Can recognise different feelings in others and respond appropriately (Having Needs Met)

Chosen Strategies for this plan
* Understand how children's different needs can be met in various ways. Vary aclivities. Allow for changes of pace or physical need

* Provide an atiractive gently stimulating environment with access to quiet spaces

* Motice the different feeling states of the childiyoung person's and respond appropriately by soothing, calming or gentle stimulation
and take responsibiity for meeting their needs.

Chosen Activities for this plan

* To help a child calm, together count 1-10 backwards or say the alphabet or recite a poem or sing a song they know and like or any
other activity that helps the . child to stay thinking when they feel emational

* Create zoned spaces within classroom for child / young person o go to when necessary either for safety or for connection with a
named person. Always keep the childiyoung person in view.

* Involve or refer to Child and Adolescent Mental Health Services (CAMHS) where necessary

Please note that Thrive-Online™ relates only to the child's emotional and social developmental needs and is NOT
an assessment of any other person or influence.

31



b

rive and the Embedding Thrive

gge r p | Ct U Fe Curriculum-mapping

Class action plans

Everyone has a role to play in Thrive
from receptionist, to cook to teachers Small groups
to TAs.

Thrive is an approach used by all and
is most effective when approaches

are consistent and at that child's level 1:1s
of need.

Thrive runs through the curriculum-
informs type of work set, informs type
of engagement expected from young
person.

Home action plans and strategies will
be shared.

It can be used for all children to
support right time development as
well as interrupted development.

Lt ks arwnry child
S thrive)






A whistle stop tour of the brain:

Cerebml Cortex
body

= Self-

understanding Spinal Cord
¢« Empathy

= Morality

The Cerebrum

Prefrontal Cortex

(Upstairs brain)

* Sound decision
making and
planning

+ Control over
emotion and




VRFs

VRFs- Vital Relational Functions

These are what we do in our relationships with others such as:

> Attune:

Be alert and responsive to the feelings and experience of the young person.

Attune to the young person’s emotional state through facial expressions, body
language, gestures and noises.

Show you understand the intensity, pitch, pace and volume of the young person’s
emotional state.

Validate:

Helping a young person accept their emotion, validating that it is ok and safe to feel
that emotion but the behavior linked to that emotion is not ok or appropriate.

Regulate:

Bring the young person into a calm, regulated place by calming/soothing their
distress or arousing their interest if they have shut down.

Look, Think, Use voice, tone and body language to soothe and calm or stimulate.

> Contain:

Show that you can see, understand and bear the feelings and experience of the
young person.

e Make the experience survivable for the young person by:

v
v
v
v

catching it
matching it
digesting it by thinking about it

offering it back in small, manageable pieces

Vital Relational Functions (VRFs)

VENLEL

Regulate

Let's help every child ¢

thrive.




* Playful - being available, flexible, energised,
imaginative and connected
Accepting - acknowledging the young person and

their emotional state as being true and valid, and
representing this back to them

» Curious - showing authentic interest in finding out
about the child or young person and their experience

Thrive relational stance

n Playfulness

Acceptance

Empathic - being alongside the child or young
person without negative judgement




It is important to remember
that our young people are
connection seeking not
attention seeking.

Show PACE and VRF Thrive Video



Interacting
using PACE

Angry and Negative Statements

When children make negative statements about themselves or
you, for example:

You're angry and you don't want me in your
classroom

It is tempting at this point to reply with a practical response, which
may or may not be true:

I'm not angry and of course | want you to be here.

The PACE alternative would go something like this:

| can see that it feels like | am really cross with you,
that is a really difficult feeling to have. | wonder if
that is really scary and that you feel you would be
better off outside the classroom. Although it doesn't
feel like it, | do really want you in my classroom.

If this is too much to say to a child who is at that moment very
distressed, use the Emotional A&E response:

It is really hard to feel that | am cross with you, that
is such a scary feeling.




If a child runs away

PACEing the situation as it happens:

It may be that, in the short term, you accept where the child feels safe and you follow
them gently and at a distance to that place and sit down somewhere near to them
and announce that:

| have just come to be with you, because | can see things are really
hard for you right now, and | am here for you when you are ready.

If they move further away from you, this is not a sign that they are disrespecting you
but they are just continuing to show you that they feel afraid. You could respond

| can see it is hard to be close to me, | will be here when you are
ready.




Reflecting with PACE on how it could be different next time:

It's really nice to be sitting here with you now.

You might want to have a playful tone of voice here, because whilst you're talking
about somethings very serious it is easier for a child to hear if you are playful or
light-hearted in tone.

| was really worried about how you were feeling when you wanted to
run away. Those feelings must have been really big. | wonder if [you
thought you were going to be told off about what happened at break/
you thought the work looked too hard/ you weren’t sure what to do
and you didn't know how to ask/ you felt a bit scared and you didn't
know why]? | can see that was really difficult, because it made you
feel like you had to run away.

| am wondering if we can think together about somewhere else you
can go to when you feel like that. You might need somewhere to run
to but I'd like it to be somewhere that | know you are safe. | have
noticed that you like [think about your school and the places this
child likes and what is possible for you, it should be a safe space
where they can have ‘time in’ with someone they trust and find
supportive. This doesn't need to be a formal space in school]. When
you have really big feelings it is hard to be alone, and it can be
helpful to have someone with you, even if they are not saying
anything.

The emotional A&E statement:

You must have been so scared and so you ran away. | was really
worried about you too, it is so nice to have you back.




Refusal to Engage

The child who won’t speak to you at all eg head on the desk or at the top
of the climbing frame telling you to go away

| wonder if you are feeling [really angry/ really scared/really
overwhelmed/ really sad]

or

| don’t know if you are feeling really sad or angry or scared
and maybe you don't know either, but | can see it is really
difficult. | am worried about you and | don’t want you to feel
alone with these feelings. | will just stay here if that is
alright?”

If the child tells you it's not ok to stay with them the aim would still be to
demonstrate your presence with them. So, you might move further away from
them or continue to teach the lesson whilst continuing to let them know that
you are holding them in mind. If the child isn't able to recover over the course
of the lesson it would be helpful to reconnect with them briefly at the end,
reiterating that you feel worried about how they feel. You might want to let
them know that you will share your worries with their form tutor/ teacher/ head
of year/ key person as you know they would be worried about them too.




For the child whose attachment needs make it hard for them to settle
and work independently:

1. Acceptance and empathy: Go to the child and say something like:

| can see this feels too difficult to start right now, and it just
feels too much

2. Give the child a moment to digest that you have understood they are
struggling with an emotional experience, and demonstrate your
presence, that you will be holding them in mind while you get everyone
else going on the task:

I'm going to get everyone else started, and then | am going to
come back to you

3. Return with PACE, using playfulness to acknowledge the big feelings:

How are those big feelings now, do you think we can get
going on this together?

or a teenager

So, we need fto find a way together for this to feel possible.
Because | am worried about you and | am interested in your
learning.

4. Maintain a level of presence, for example taking turns, letting the child
know that you will do one together, and then leave them to do task
independently and you will continue to return to check in with them.
This can be subtle across classroom and/or revisiting them.

If they are not ready to engage you could go back to step 1. If you
have circled this a couple of times it is important to acknowledge that
maybe they are in too difficult a place to engage in learning today and
that's ok and you will follow the plan you have in school for this child.



For a child who is overwhelmed with things related to outside of the
classroom:

1. Acceptance and empathy: Go to the child and say something like:

I can see this feels too difficult to start right now, and it just
feels too much

2. Give the child a moment to digest that you have understood they are
struggling with an emotional experience, and demonstrate your
presence, that you will be holding them in mind while you get everyone
else going on the task:

I'm going to get everyone else started, and then | am going to
come back to you

3. Return with PACE, using playfulness to acknowledge the big feelings:

How are those big feelings now, do you think they're going to
let us get any work done?

or a teenager

I'm wondering if it still feels like there’s absolutely no chance
we're going to get any work done today?

4. Use curiosity to find out:

What | would like to try is that we'll look again together at
what you need to do so that you feel really confident. | will
start you off and then | will check back in with you, how does
that feel to you?

If they are not ready to engage you could go back to step 1. If you
have circled this a couple of times it is important to acknowledge that
maybe they are in too difficult a place to engage in learning today and
that's ok and you will follow the plan you have in school for this child.

If you do manage to help the child to settle to the task, you will need to maintain
a high level of adult presence throughout the lesson, checking in regularly,
putting a hand on their shoulder as you go past, making eye contact across the
room to show you are still holding them in mind.




Tips to enhance your relationships

Try the following strategies to start putting PACE and the VRFs into practice right now.

Take a selfie

When confronted with a child in a
dysregulated state, imagine taking a selfie.
Reflect on what the picture would look like:
What would your body language be saying?

Your facial expression? If you had speech
bubbles on your selfie, what would they say?
Being able to stop and think about what is
happening for you can help you to ‘respond’
to the child, rather than ‘react’ to the child's
behavior.

_ﬁ. ®

Use WIN

Rather than making an
assumption about how a
child is feeling, (“You must
be feeling...”), you could say, O
“l am wondering
if/imagining that/noticing
that...” instead.

( R
Use and instead
~ ( )
of but
When talking to a child about an
incident, use the word ‘and’ instead of
‘but’. For example, the words, “l imagine
you were feeling really angry when that
happened and it's not ok to hurt
someone” are likely to be received more

easily than using ‘but’ in the same
sentence.



-

‘®m o’ 0

H. A. L. T

hungry angry lonely tired

These needs need to be met before addressing
any behavior otherwise the young person
won’t be able to think and process what you
are addressing.

Use the H.A.L.T. method to be mindfully
checking your basic needs when you’re
feeling anxious or impulsive
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