
Our Approach to 
Managing & 

Supporting Behaviour



What will 
we be 

covering?

Session 1:
• The Brain
• Trauma and the Brain
Session 2:
• Thrive
Session 3:
• PACE
• VRFs

Everything we cover in this session will be what we embody as 
professionals. It is a whole school approach which everyone plays a crucial 
part in to ensure the best chances of progression and development in our 

children.



Session 1:
The Brain and its 

impact when exposed 
to trauma



The triune brain
Three interlocking systems

4

Cortex
The cognitive brain

Limbic system
The emotional 
brain

Brain stem
The instinctual 
brain









How trauma affects the brain of a child



The effects of 
trauma on the 

brain

• Without our 
help, support 

and co regulation 
trauma effected 

brains will 
remain at the 

stage the 
unprocessed 

trauma occurred 
at and not grow.







Session 2:
Thrive





What is Thrive 
based on?
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Established research 
in neuroscience Attachment 

research

Research 
into the role of 

creativity 
and play

Child development 
theory



Thrive and why it’s so important?

• Supporting real time development and filling in the gaps in development caused 
by trauma allowing a young person to reduce their toxic stress levels, regulate, 

reflect and ultimately reach their maximum potential. 



Being

0-6 months
• Feeling safe 

• Being special 

• Having needs met

What this looks like in a child:

• experience volatility, irritability, and ‘flip their lids’ more often

• appear disinterested, withdrawn, confused, hopeless 

• not look after themselves, for example, poor self-care 

• struggle with body image

• need help to keep themselves safe. 

What can we do?

• providing clear boundaries and being responsible for safety 

• being reliable and consistent

• attuning to, containing and validating the young person’s emotional experience

• anticipating and providing for the young person’s needs. 





Doing

6-18 months
• Exploring and experimenting 

• Experiencing options 

• Initiating, engaging and doing

What this looks like in a child:

• be easily distracted 

• experience emotions intensely 

• prioritise fitting in with peers 

• engage in risk-taking behaviours 

• misread situations; over- or under-estimate their capabilities. 

What can we do?

• modelling being interested and excited by the world 

• doing things alongside the young person; show them how 

• providing a running commentary to label experiences 

• noticing how the young person approaches new experiences; support them to feel safe 
and interested. 





Thinking
18 months-3years

• Expressing a view

• Learning about cause and effect

• Feeling, thinking and problem solving

What this looks like in a child:

• Unable to make link between action and consequence

• Starting to think independently and make decisions, need support doing this whilst not 
taking away control.

• Believe everything is others fault.

• Testing limits and pushing boundaries.

What can we do?

• modelling being interested and excited by ideas 

• giving permission for young people to make mistakes, try out, be curious, ask for help 

• talking about feelings in different ways 

• lending the young person your thinking brain – thinking out loud. 





Power and Identity
3-7 years

• Developing an identity 

• Distinguishing between fantasy and reality 

• Exploring power with responsibility

What this looks like in a child:

• be susceptible to swallowing whole messages about themselves from others, 
particularly about their identity 

• have difficulty navigating the social rules of peers and adults

• be struggling with important choices 

• have a strong need for social acceptance.

What can we do?

• Facilitating the child’s individuality 

• Helping the child to learn responsibility for their behaviour and to distinguish between 
fantasy and reality 

• Role-modelling how to use power in relationships .



Skills and 
Structure

7-11 years
• Motivation for developing skills 

• Developing morals and values 

• Understanding the need for rules

What this looks like in a child:
• Anxiety about themselves and their future.

• Having individual values challenged by others.

• Vulnerability to others’ influences.

• Irritation and rebellion against established rules.

What can we do?
• Encouraging and supporting the extension of skills

• Introducing the child to diverse experiences and people

• Acting as a role model for the exploration of values



Interdependence
4 stages/strands of interdependence:

1. Entering Interdependence- 11-13 years: 

• Feeling welcomed and known 

• Creating safety 

• Discovering the new

➢ The adult's role is to be rock and resource, connected, respected and supported.

2. Exploring Interdependence- 13-15 years:

• Learning to know and manage my inner and outer world 

• Experimenting with power, problem-solving and decision-making 

• Finding my voice

➢ The adult's role is being curious, connecting and containing

3. Practicing Interdependence- 15-18 years:

• Strengthening my relationship with myself 

• Navigating challenge and change 

• Exploring the world creatively 

➢ The adult's role is being rock and resource, being aware, interested and available.

4. Securing Interdependence- 18- 25 years









Using Thrive in day to day 
practice

• Applying Action Plans and Strategies to daily 
practice.

• Group and individual action plans and profiling.

• Considering where a child's development is at 
and differentiating work to suit current learning 
and thinking style.

• PACE

• VRFs



Class 
screening – 

showing 
each student
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Individual 
profile – 
summary 
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Individual – 
sample 

action plan
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Thrive and the 
bigger picture

• Everyone has a role to play in Thrive 
from receptionist, to cook to teachers 
to TAs.

• Thrive is an approach used by all and 
is most effective when approaches 
are consistent and at that child's level 
of need.

• Thrive runs through the curriculum- 
informs type of work set, informs type 
of engagement expected from young 
person.

• Home action plans and strategies will 
be shared.

• It can be used for all children to 
support right time development as 
well as interrupted development.



Session 3:
PACE & VRFs



A whistle stop tour of the brain:

Flipping the Lid and entering Fight, Flight or Freeze mode



VRFs
VRFs- Vital Relational Functions

These are what we do in our relationships with others such as:

➢  Attune:  

• Be alert and responsive to the feelings and experience of the young person. 

• Attune to the young person’s emotional state through facial expressions, body 
language, gestures and noises. 

• Show you understand the intensity, pitch, pace and volume of the young person’s 
emotional state. 

➢  Validate: 

• Helping a young person accept their emotion, validating that it is ok and safe to feel 
that emotion but the behavior linked to that emotion is not ok or appropriate.

➢  Regulate: 

• Bring the young person into a calm, regulated place by calming/soothing their 
distress or arousing their interest if they have shut down.

• Look, Think, Use voice, tone and body language to soothe and calm or stimulate.

➢  Contain:

• Show that you can see, understand and bear the feelings and experience of the 
young person.

• Make the experience survivable for the young person by:

✓ catching it

✓ matching it

✓ digesting it by thinking about it

✓ offering it back in small, manageable pieces



PACE



It is important to remember 
that our young people are 
connection seeking not 
attention seeking.

Show PACE and VRF Thrive Video



Interacting 
using PACE



If a child runs away











When confronted with a child in a 
dysregulated state, imagine taking a selfie. 
Reflect on what the picture would look like: 
What would your body language be saying? 

Your facial expression? If you had speech 
bubbles on your selfie, what would they say? 

Being able to stop and think about what is 
happening for you can help you to ‘respond’ 
to the child, rather than ‘react’ to the child's 

behavior.

Rather than making an 
assumption about how a 

child is feeling, (“You must 
be feeling...”), you could say, 

“I am wondering 
if/imagining that/noticing 

that...” instead.

When talking to a child about an 
incident, use the word ‘and’ instead of 

‘but’. For example, the words, “I imagine 
you were feeling really angry when that 

happened and it's not ok to hurt 
someone” are likely to be received more 

easily than using ‘but’ in the same 
sentence.



HALT?!

Hungry

Angry

Lonely

Tired

These needs need to be met before addressing 
any behavior otherwise the young person 

won’t be able to think and process what you 
are addressing.
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